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Introduction 

Today, global issues (GI), known as a well-established branch 

of language teaching field in general and English language teaching 

in particular, has gained an increasing interest among the teaching 

community. Hillyard (2004) says that, global issues can no longer be 

dismissed as the “out there”, but they are very much “in here” too 

and can no longer be safely ignored. Erfani (2012) cited Matsuda 

(2006) also points out that learners want to become effective users of 

English in the international context, some awareness of global 

cultures and issues needs to be fostered.  

Yet, some instructors avoid using some global issues in their 

EFL classes as  Yamashiro (1996) who states that those instructors 

are taking a protective stance, "this material is too difficult for my 

students," rather than risk the introduction of "chaos" by using 

authentic texts and discussing complex world events in the EFL 

classroom. "My students would like to study global issues, but I must 

prepare them for the "exams" say many would-be global educators 

with a note of resignation. Other teachers may hesitate because there 

are no correct, pre-packaged answers when teaching global issues.  

In a globalizing world, when every corner of the planet is being 

affected by the phenomenon of globalization as an inevitable reality 

of the modern society, the need to understand other cultures, 

societies as well as the challenges and problems which we are faced 

with seems increasingly important. Certainly, one of the primary 

aims of language learning and especially English language which is 

known as a global and international language is facilitating the 

communication among the cultures and peoples. Since GI is a new 

approach to foreign language teaching, it is up to us, as EFL 



 
 

2 

instructors, to create the vision of possibility for our students 

through our choice of materials, approach, and syllabus design. By 

creating an entryway for our students, we can help them discover 

and discuss the complexities of world events through direct 

experience and participation in a global-issues program. We should 

also recognize the impact and influence we have on the educational 

process and "that teaching, like language, is not a neutral practice. 

Instructors, whether consciously, or not, help to organize the way 

students perceive themselves and the world". If we are willing to 

model active experimentation, such as by taking a risk to teach about 

approaches to complex world events, it is more likely that our 

students will be encouraged to take risks in the language. 

Global Issues: 

Global Issues in context that offers global news and perspectives on 

issues and events of international importance and provides 

background information on them, placing them in context. It offers 

students the ability to develop the framework to understand better 

21st-century issues. (Global Issues in Context Experience a world of 

understanding) 

Yamashiro (1996) says that using global issues as the theme for 

a content-based course does not by itself reflect the ideals of global 

education. Many educators are increasingly using themes such as the 

environment, social inequality, and international relations as topics 

for current event discussions or as thematic units within content-

based foreign language courses, where students are encouraged to 

use the target language for acquiring knowledge. However, 
educators should not fall into the trap of thinking that superficial 

considerations, such as methods and materials, comprise the whole of 

the educational enterprise. To move beyond content-based language 

teaching, the global educator must move students past mere study of 

language forms and comprehension of the text.  

By including, global issues in our teaching as Ferrarelli (2002) 

says that “we do not only help our students enhance their 

language proficiency, but we also give them the possibility of 

broadening their horizons and opening their minds to new fields 

http://jalt-publications.org/tlt/issues/1996-11_20.11
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of discussion such as poverty, environmental problems, sustainable 

development, etc. 

Global issues lead to Global awareness: 

Global Awareness seeks to bridge cultures by emphasizing 

cultural diversity. Diversity is the recognition of differences and 

commonalities among people from which they can begin to 

understand each other. These differences and commonalities include, 

but are not limited. Global awareness is a source of enrichment 

rather than a source of confusion and strife. It will bring expanded 

educational and cultural opportunities to the classrooms, encourage 

better understanding of other cultures, improve communication 

between cultures, and support the concept of mutual acceptance 

(American Institute for Foreign Study, 2010). It provides 

intervention on learning activities that will contribute to the 

preparation of future world citizens. 

“Global awareness” as a core concept has been discussed in 

different countries like the UK and the USA. Hanvey (1982) is one of 

the first scholarly experts to define the concept of “global 

awareness”. He proposed five dimensions to develop students‟ global 

awareness. These dimensions include perspective consciousness, 

state-of-the planet awareness, cross-cultural awareness, knowledge 

of global dynamics, and awareness of human choices. Another 

description is presented about persons possessing global awareness 

as “those who possess high-tech skills, broad interdisciplinary 

knowledge about the contemporary world, and adaptability, 

flexibility, and world mindedness to participate effectively in the 

globalized world”. Kirkwood (2001) 

G) Content – Based Instruction (CBI): 

Content-Based Instruction (CBI) has been found to be an 

effective approach to teaching English as a second language because 

with CBI, students can develop their language skills as well as gain 

access to new concepts through meaningful content.  

 Content-Based Instruction (CBI) has been defined as “the 

teaching of content or information in the language being learned 

http://www.aifs.com/
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with little or no direct or explicit effort to teach the language itself 

separately from the content being taught” Lou (2015). 

Part II: Related Studies: 

1-Studies related to global issues 

Several studies have been carried out on global issues (e.g., 

Yakovck, 2004; El hareedy, 2006; Erfani, 2013) 

Yakovck, (2004) conducted a study to investigate global issues and 

values in foreign language education: selection and awareness 

raising. The subjects of the study were twenty-two qualified English 

language teachers doing their MA in ELT course at CELTE (Centre 

for English Language Teacher Education), University of Warwick, 

UK, during the academic year 2000-2001. The participants were 

asked to complete a questionnaire which consisted of four parts: 

background information; global Issues; global values and awareness 

raising. Part one, along with collecting some general information 

about the participants, was designed to focus the respondents on 

their living and teaching context. It was assumed that relating the 

informants to a concrete setting – their real teaching context – would 

make their responses more meaningful and realistic. Parts two, three 

and four, respectively, were intended to answer the three research 

questions. Also, in the introduction and throughout the questionnaire 

participants were given some brief theoretical input clarifying the 

issues being addressed. Then they had been trained on the program 

and took the questionnaire again. The results showed that students‟ 

characteristics (namely, interests and needs, age, language 

competence, etc.) emerge as the most favoured criterion for selecting 

which global issues to address and which global values to promote in 

foreign language teaching. These results were supported by current 

trends in methodology towards learner centeredness and learner 

autonomy. Contextual characteristics appeared to be another basic 

criterion for the selection of global issues and values. According to 

the participants in the study, the people most directly involved in the 

teaching process – students and teachers (individually or as a group) 

- should be given priority in making decisions about global issues and 

values in foreign language education. Higher levels of „authority‟ - 
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school administration and ministry – are also seen as potentially 

influential contributors to decision-making. Furthermore, the results 

supported the idea that awareness of global education among 

teachers and teacher trainees, and of its importance within foreign 

language teaching, can be raised with the help of specially designed 

questionnaires.  

El hareedy (2006) conducted a study to investigate the effect of 

a program based on global issues on developing 2
nd

 year English 

majors Faculty of Education Ain Shams University awareness of 

these issues and their written communicative skills. The 

experimental treatment adopted in teaching the program content 

based on instruction approach. The subjects of the study were 100 

2
nd

 year English majors, Ain Shams University, and were divided 

into two groups experimental group (n= 50) and control group 

(n=50). The tools used in the study were a program based on global 

issues, a measure of global awareness and a test of written 

communicative skills. Results showed that the use of the program 

based on global issues was effective in enhancing the experimental 

group‟s awareness of global issues and written communicative skills.   

Erfani, (2013) used a questionnaire to survey the attitudes of 

Iranian university students toward the inclusion of global issues in 

their textbooks as well as to study the effect of such a book on their 

awareness and attitudes. According to the findings, most of the 

students welcomed the idea. 

Studies related to developing Global Awareness: 

McCutcheon, et. al (2008) used a questionnaire to explore 

teachers‟ knowledge and attitudes towards the global dimension in 

education at  post-primary school in Northern Ireland. The global 

dimension in this research could be understood through the eight 

concepts which include global citizenship, conflict resolution, 

diversity, human rights, social justice, interdependence, sustainable 

development, and values and perceptions (DfES, 2005). The results 

showed that the majority of teachers agreed that it was important for 

pupils to learn the global dimension in school, and three-quarters of 
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the teachers reported that they were aware of aspects of the global 

dimension in the revised Northern Ireland Curriculum. 

Ipsos (2009) conducted a research to investigate teachers‟ 

attitudes to global learning and their confidence in teaching it in the 

UK. The sample was 3,991 maintained primary and secondary 

schools in England and Wales. The findings showed that teachers 

believed it was important to teach global learning in schools, school 

should prepare pupils to deal with a fast-changing and globalized 

world, and most of the teachers agreed that thinking about how 

teaching contributed to make the world a better place motivates 

them to stay in teaching. 

Background of the problem: 

In spite of the importance of global issues, many researchers 

asserted that college students still need some kind of focus on 

studying global issues in English language courses that move beyond 

more practices. They need knowledge of global issues which has 

impact on global awareness to promote multi-cultural understanding 

and appreciation in second year English majors.  

A questionnaire was designed to identify English majors‟ views 

about their need for studying global issues in these courses. The 

questionnaire was administered to second year English majors to 

find out what English majors from different sub- cultural 

backgrounds think about incorporating some aspects of global issues 

into the foreign language curriculum. 

Analyzing the data obtained from the questionnaire, the 

researcher came to the following results  

1. Ninety nine percent of second year English majors agreed 

that there was no emphasis on studying global Issues in 

English Language courses at the Faculty of Education. 

2. Ninety five percent of the second year English majors saw that it 

was important to study global Issues in language courses. 

3. Ninety eight percent of second year English majors agreed 

that learning about global Issues in our English classes raised 

interdependence and social responsibility. 
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4. Ninety nine percent of them agreed that learning about 

global issues developed intercultural tolerance towards 

diversity and respect of the nature of human beings. 

5. Ninety two percent of second year English majors saw that 

global issues helped us identify some of world problems. 

6. Ninety four percent of them agreed that studying about 

global issues might give us the chance in classes of teaching 

English to express our opinions in English. 

7. One hundred percent of second year English majors agreed 

that global issues made us understand others. 

8. Ninety five percent of them agreed that classroom activities 

should reflect the „real world‟ as closely as possible. 

9. Eighty nine percent of them agreed that global, peace and 

environmental issues affected every human being on earth. 

10. Eighty five percent of second year English majors agreed that 

topics such as the thinning of the zone layer, acid rain, population 

growth and spread of AIDS are worth learning about. 

11. The results obtained on the questionnaire showed that 

courses offered in the Teacher of English Preparation Program 

did not focus on global issues perquisites necessary for 

developing global awareness 

Statement of the Problem: 

The present study attempted to investigate the effect of using 

global issues program on developing 2nd year English majors' global 

awareness. 

Questions of the study: 

The present study was an attempt to find an answer to the 

following question: 

What is the effect of using a global issues program on 

developing 2nd year English majors‟ global awareness? 

 This question divided out into the following question: 

1. How far would the use of a global issues program improve 

second year English majors‟ global awareness? 

Objectives of the study: 

The current study aimed at: 
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1- Building a global issues program for second year English majors 

which may enhance students‟ Global Awareness (students‟ 

knowledge background - students‟ situation reaction- students‟ 

attitude towards global issues). 

2-Identifying the effect of using a program of global issues on 

developing second year English majors' global awareness. 

Hypotheses of the study: 

The following hypotheses were tested: 
1- There would be significant statistical difference (favoring to the 

experimental group) between mean scores obtained by the 

experimental and the control groups on the post-performance of 

global awareness measure. 

Rational behind stating the hypothesis:  

 El hareedy (2006), McCutcheon, Knipe, Cash, and Mckay 

(2008), Ipsos (2009), Erfani, (2013), asserted that teaching global 

issues would develop global awareness. 

Delimitations of the study: 

- Only global issues related to the study of language and culture and 

to the lives of the students selected by the jury would be included in 

reading course. 

- Second year English majors had been selected as subjects of the 

study to give them a chance to make use of the program of global 

issues such as environmental issues, culture of peace and human 

rights (female education). 

Significance of the study: 

1- The study offers a global issues program for second year 

English majors to help students understand other cultures, 

societies as well as the challenges and problems, which we face. 

2- The program attempts to present a selection of issues related to 

the present occurrences. 

The study offers to curriculum designers global issues program that 

fosters English majors‟ global awareness 
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II. Participants of the study: 

Participants were sixty students. They were divided into two 

intact groups from among second year English majors- Minia 

University. They were randomly assigned to the experimental group 

and the control one. 

III. Variables of the Study: 

A. The Independent Variable 

Using the global issues program in teaching the experimental 

group. 

B. The Dependent variables: 
1- Global awareness. 

C. Control variables:  

1. Years of studying English. 

2. Age. 

3. Level in English proficiency  

IV. Tools of the Study: 

A. A Questionnaire on the awareness of Global Issues was 

administered to second year English majors to identify English 

majors‟ views about their need for studying global issues in 

reading course.  

B. A list of critical thinking skills mostly needed by second year 

English majors. 

C. The Global Issues program. 

The Measure of Global awareness (knowledge background test, 

situation reaction test and attitude scale). 

The importance of the Global issues program: 

In the global issues program students had the opportunity to 

learn global issues with recognizing universal structures of thought. 

This program also laid the foundation for understanding how to 

prepare students to deal with issues aroused out of human diversity 

by learning how to think critically through such issues. 

Pre- testing: 

Applying the English Proficiency Examination for Egyptians 

(EPEE): 
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1- The researcher applied the (EPEE) both the experimental and 

the control groups. 

2- The test version (BB) was applied with all its parts except the 

listening part, as it was not reachable for the researcher.   

3- The total score was 75 marks; it tested student language 

proficiency level in grammar, vocabulary and reading 

comprehension. 

4- The results revealed that both the experimental and the control 

groups have almost the same language proficiency level. 

Table (1) below revealed the mean scores, mean difference, standard 

deviation, and „t‟ values obtained by the experimental and the 

control groups. 

Table (1) 

Means, Standard Deviation, Mean difference and „t‟- value of 

Students‟ Results for both the Experimental and the Control 

groups on the EPEE Test 

EPEE Experimental 
group 

N control group N 
t- value Mean 

Difference 
D.F Sig. 

Mean Std. 
Deviation 

30 Mean Std. 
Deviation 

30 1.220 0.73 58 0.22 

Total 42.2 2.893 41.47 1.567 

 

From the data obtained above it was obvious that the significant 
level is 0.22. This value indicated that there was no statistical difference 
between mean scores obtained by the both the experimental and the 
control groups at level (0.05) level. This assured that both groups had 
approximately the same language proficiency level. 

Pre- administration of Measure of Global Awareness: 

The researcher administered the global awareness measure on 
both groups the experimental and the control one to make sure that 
both groups had the same level of global awareness. Table (2), (3), and 
(4) showed mean scores, standard deviation, and ‘t’ value of both 
groups. 
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Table (2) 
Means, Standard Deviation, Mean difference and ‘t’- value of both 
the Experimental and the Control groups on the Pre- 
administration of the Knowledge Background Test 
 

 
Table (3) 

Means, Standard Deviation, Mean difference and ‘t’- value of both the 
Experimental and the Control groups on the Pre- administration of the 
Situation Reaction Test 

Sig. D.F t. Std. Deviation Mean N Group 

.561 58 .585 .699 8.17 30 Control 

1.033 8.03 30 Experimental 

Table (4) 
Means, Standard Deviation, Mean difference and ‘t’- value of both 
the Experimental and the Control groups on the Pre- 
administration of the Attitude Scale 

Sig. D.F t. Std. Deviation Mean N Group 

.565 58 0.579 11.090 112.67 30 Control 

7.229 114.07 30 Experimental 

From the above tables, it could be said that there was no 
statistical significant difference between mean scores obtained by 
both groups in the pre- administration of the measure of global 
awareness. 

The Experimental Treatment: 
The experimental treatment was based on the content-based 

instruction approach. Content was chosen from academically 

specialized texts and is adapted for student’s level. The experimental 

treatment went through the following steps: 

1- Students were divided into groups. Each group had five 
students. 

Sig. df t. Std. Deviation Mean  N Group 

.684 58 .410 1.771 13.63 30 Control 

2.568 13.40 30 Experimental 
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2- The lesson started interaction through solving a puzzle 
presented by the instructor to arise interest and to get student’s 
motivation. 

3- A brief introduction to the new topic which took an open 
discussion between the instructor and the students. 

4- The instructor started precisely the title of the new topic 
eliciting students’ prior knowledge to the new topic through leading 
questions. 

5- Students had an overview about the new topic and its details. 
6- Students accessed the new topic through following steps: 

a. Accessing the new topic through answering questions 

which represented Intended Learning Outcomes (ILOs) of 

the new topic 

b. Students took notes and watched video on the new topic. 

7- Evaluation would demonstrate formative items after each 

lesson. 

8- Summative evaluation was at the end of each module.  

The control treatment: 

The researcher taught the control group herself. She followed 

these steps: 

1- The researcher announced the objectives of the program. 

2- Lecturing was the predominant method used in teaching the 

program. 

3- There were no cooperative learning activities presented in the 

program. 

4- There was no discussion about videos of climate change lesson, 

Endangered Species lesson and Peace Begins with Me lesson.  

5- Answering the questions of reading comprehensions directly. 

6- The instructor accessed for topics, and did not depend on the 

prior knowledge of the students. 

7- Students were given homework. 
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Findings: 

The present study aimed at identifying the effect of using global 
issues on developing second year English majors’ global awareness. 
The “t- test” was used to identify the data and values obtained by the 
participants on the posttest of global awareness measure. 

"There would be a statistical significant difference (favoring the 
experimental group) between mean scores, obtained by the 
experimental group and the control one on the post-performance of 
the global awareness measure. Statistical analysis showed that this 
hypothesis was accepted, as t- value (26.144) is significant at (0.01) 
and beyond on the dependent variable.  

Table (5) shows that the data obtained accepted this hypothesis 

Table (5) 
Means, Standard Deviation, ‘t’- value and Eta-effect Value 
obtained by the Experimental and the Control groups on the Post- 
Administration of the Global Awareness Measure 

D.F. Effect size 
(eta) 

t. Std. 
Deviation 

Mean N Group 

58 0.914 ***26.144 9.02 204.73 30 Experimental 

11.40 135.33 30 Control 

*** Significant at 0.01 level and beyond  
                                 

The total score = 264 

Table (5) revealed that participants of the experimental group 
surpassed their counterparts of the control group on the global 
awareness measure as ‘t’ value reached 26.144 and this value was 
significant at 0.01 level and beyond. The researcher also calculated the 
effect size of the global issues on developing students’ global 
awareness and it proved to have a high significant value (0.91). Thus, 
the hypothesis is accepted. 
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13.8626.36 8.2715.23

113.2
163.13

135.33

204.73

Part

One 

Part

Two

Part

Three

Total

average Control

average Experimental

Table (6) 
Difference between mean scores obtained by the Experimental and the 

Control groups on each part of Measure of Global Awareness 
Part Group N Mean Std. 

Deviation 
t- 

value 
Eta- 

squared 
D.F 

Knowledge 
Background 

Experimental 30 26.3667 1.60781 26.306 0.941 58 

Control 13.8667 2.04658 

Situation 
Reaction 

Test 

Experimental 30 15.23 0.858 32.806 0.952 58 

Control 8.27 0.785 

Attitude 
Scale 

Experimental 30 163.13 8.153 19.830 0.906 58 

Control 113.20 11.124 

 From the above table it can be concluded that there are 
statistical significant differences between mean score in the post 
administration of global awareness measure on each part of it at the 
significant level (0.01). This is demonstrated in figure (1) 

 

 

 

 

 

 

Figure (1) 

The Experimental group Vs. the Control One on the post-performance of the Global 
Awareness Measure 

Discussion 

There would be a statistical significant difference (favoring the 
experimental group) between mean scores obtained by the experimental group 
and the control one on the post-performance on the global awareness measure. 

Results obtained on the post-performance revealed that there were 
significant differences favoring the experimental group. The degree of 
improvement reflected that students’ global awareness that had been 
developed.    
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The global issues program contributed to the development of 
students’ global awareness. The researcher designed some global issues 
for the development of global awareness starting from environmental 
issues such as climate change. This lesson helped to improve students’ 
global awareness through knowing that when melting the ice in South 
Pole could have the impact on the north countries. Students had the sense 
around their world and this made improving in their thinking.   The 
students knew the causes and effects of climate change, which attempting 
influence our lives through extra increasing in the temperature of the 
earth. In this example, students could appreciate the problem after 
knowing it. This coincided with results of Yakovck, (2004) who supported 
the idea that awareness of global education among teachers and teacher 
trainees, and of its importance within foreign language teaching, can be 
raised with the help of specially designed questionnaires. This result also 
confirmed with El hareedy (2006) study who showed that the use of the 
program based on global issues was effective in enhancing the 
experimental group’s awareness of global issues. Erfani, (2012) study 
supported the idea of inclusion global issues in textbooks through using 
the questionnaire to see teachers’ attitude. The program contributed to 
improve the global dimensions in the unit Culture of Peace through 
learning cross-cultural awareness and this coincided with McCutcheon, et. 
al (2008) study showed that the majority of teachers agreed that it was 
important for pupils to learn about the global dimension in school, and 
three-quarters of the teachers reported that they were aware of aspects 
of the global dimension in the revised Northern Ireland Curriculum. And 
Ipsos (2009) study showed that teachers believed it was important to 
teach global learning in schools, school should prepare pupils to deal with 
a fast-changing and globalized world, and most of the teachers agreed that 
thinking about how teaching contributed to make the world a better place 
motivates them to stay in teaching. 

Recommendations  

In the light of the results obtained in the present study, a 
number of recommendations can be helpful in fostering global 
awareness: 
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1. Rethinking about objectives of English language teaching to 
infuse some global issues to enhance students’ ability to 
communicate. 

2. Dealing with real issues such as the thinning of the ozone layer, 
nuclear waste disposal, energy crisis, culture of peace, human 
rights etc. make students to take the appropriate decisions towards 
any problem. 

3. Promoting the integration of global issues, global awareness and 
social responsibility into language teaching 

4. Promoting networking and mutual support among language 
teachers dealing with global issues. 

5.  Promoting awareness among language teachers of important 
developments in the field of global education and related fields 
such as environmental education, human rights education, and 
peace education. 

Definition of Terms: 

Global Issues: 

Al laquani and Al Gamal (1999) mentioned that the global issues 
are the recent ones that deal with moral, social and scientific 
problems. These issues have different viewpoints and opinions which 
can be dealt with in various school subjects according to the nature of 
the subject which helps in developing thinking and problem solving for 
the students. 

Global Awareness: 

Global Awareness is a conceptual understanding based upon an 
applicable knowledge of global and cultural perspectives. It is the 
understanding of concepts that impact the world, but which is not 
limited to, environmental, social, cultural, political, and economic 
relations. (Caldwell Community College & Technical Institute, 2010).  
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The Effect of Using a Program in Global Issues on Developing 

Second Year English Majors' Global Awareness of  

KSA 

 

Abstract 

The present study aimed at investigating the effect of using a 

program of global issues on developing second year English majors' 

global awareness. Sixty students were randomly divided into two 

intact groups: an experimental group and a control one. The 

experimental group was taught using a program of global issues 

while the control one received conventional instruction. The tools of 

the study included global issues program, global awareness measure 

(knowledge background, situation reaction test and attitude scale). 

Equality between the experimental and control groups on the 

dependent variables was ensured by using EPEE (English 

Proficiency Examination for Egypt) and „t‟-test. After implementing 

the program of global issues, post testing was undertaken and the 

data obtained were analyzed using „t‟ test of the program. The 

results revealed that the participants of the experimental group 

surpassed their counterparts in the control group on the post testing 

of global awareness measure. Discussion of the findings, 

recommendations and suggestions for further research were 

presented. 
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